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ENROLMENT INFORMATION 2009

SCHOOL TERMS

Term1l Wednesday, 28 January to Wednesday, 8 April
(Kindergarten Thursday 29 Jan. Sessional to start  the following week)
Term 2 Wednesday, 29 April to Wednesday, 8 July
Term 3  Wednesday, 29 July — Wednesday, 30 September
Term 4  Wednesday, 21 October — Wednesday, 9 December

OFFICE HOURS : 8.00 a.m. to 4.00 p.m.

SCHOOL HOURS

9a.m.to3p.m. Monday to Thursday
9 a.m.to 12.30 p.m. Friday (Kindergarten and Cla ss 1)
9a.m.to3p.m. Friday (Classes 2, 3, 4, 5, 6)

Kindergarten children are to be picked up from the  Kindergarten playground,
children from the other classes can be picked up fr om their classrooms or the
circular driveway at the top of the school. The int  ernal road from Kindergarten
to the circular driveway is one-way.

SCHOOL FEES

Kindergarten to Class 6

Per annum Per Term
1st child $ 5,540 $ 1,385
2nd child $ 4,156 $ 1,039

34 and subsequent children are free when enrolled in  the same calendar year.

These fees include some local excursions, most book s and materials. Specific
items like recorders and compasses may be charged s eparately. The same
applies to class camps. Fees are set at a rate that meet the cost of running the
school.

Sessional Kindergarten
$40 per session (day)
The discounts for more than one child do not apply to sessional students.



Enrolment Fees

A $55 non-refundable, non-deductible Application Fe e per child is required to secure
an enrolment interview. To request an interview com  plete the enclosed Enrolment
Application Form together with payment of $55 fee.

A $400 non-refundable, non-deductible Enrolment Fee per family (for children
concurrently enrolled) is payable to secure a place at the school when a place is
offered to the child (after being interviewed). If a place is offered y ou will be sent
a Letter of Offer. If you would like to accept the  offer, return a reply with payment
of $400 Enrolment Fee. (Sessional enrolment fee is  $200 with a further $200 to be
paid where the child enrols in Kindergarten.)

These fees are used to provide income for capital w orks at the school.

FEE POLICY OVERVIEW

Fees per term are payable in advance from the first week of term and must be paid
within 21 days unless a prior arrangements in writi ng have been made with the
Financial Manager.

Fees for a new student starting at the school after the term has commenced will be
charged only for the term weeks s/he attends.

Full fees for a term are payable even when a child is absent from school during that
term.

Four weeks’ notice during term in writing is required for a student’s withdrawal
from the school. Failure to give the required notic e will attract a week’s fees for each
week of notice not given. These fees are in additio n to the term’s fees. The term’s
fees are to be payed in full even if a student does not remain at the school for the
entire term.  Upon departure from the school all out standing fees will be referred
to a Debt Collection Agent.

The school reserves the right to not allow a child back to school in one
term if the child’s account is in arrears from the previous term.

Fee Relief is available to families who have been enrolled in  the school for more
than one year and all previous fees have been paid up to date. Fee relief is designed
for families who experience unexpected financial hardship. Applications for fee
relief are to be made in advance and not after a te rm’s fees have gone unpaid.
Applications for fee relief are to be lodged in May and November. Forms are
available in the office. A small amount is set-asid e in the budget for fee relief. Fee
relief is graded on a sliding scale and is short term only . The fee committee will
assess each application on its merits. Not all appl ications will be successful. Fee
relief is granted for two terms at a time. Where fe e relief is granted, failure to pay
all outstanding monies by the end of term may resul t in the fee relief for that term
being revoked.



CLOTHING

The school has no set uniform however the Parent As sociation sells brightly col-
oured T-shirts with the school emblem on them. Alte rnately appropriate cloth-

ing should be plain, simple and colourful. Inappropriate clothing would
include black garments and clothing showing slogans , advertising or
commercial images.  NO Spiderman, BOB the Builder, Barbie etc. (the sa me ap-
plies for school bags and lunch boxes). NO singlets straps or % tops and NO
thongs to be worn to school. Garments should fit we |l for aesthetic, warmth and
safety reasons and should be made of natural fibores where possible. Jewellery
such as ear-rings etc are not allowed for safety re asons.

All students must wear a hat at all times during ou  tside play. The Parent Asso-
ciation also sell hand-dyed school hats.

Inside shoes - Students wear plain simple, soft ins ide shoes in the classroom.
These shoes are much like slippers.

FOOD

Students eat their meals inside their classrooms wi  th their teacher before play
time.
Recommended Food:
Morning tea : Fruit, cheese, vegetable sticks or similar
healthy snacks — no packaged food eg chips

Lunch : Wholesome sandwiches, rolls, salads, fruit or
other similar healthy food.

Lollies and peanut products are not permitted at sc hool . Our school is a
peanut free environment.

Traditionally children bring a healthy birthday cak e to school for sharing with
their class on their Birthday.

Class Fundraising: Often class groups will take turns to sell and serv e meals to
raise money for class camps. Food needed for these stalls will be determined by
the class teacher.

SCHOOL SUPPLIES

All materials used by the students (crayons, pencil s, crayon bags, pencil cases, re-
corder bags, paints, craft materials), are supplied by the school or made by the
children themselves. Where specialty items are requ ired each class teacher will
arrange a group purchase to ensure materials are of the same quality. Should
materials not be cared for, not looked after, lost or damaged, the Family may be
asked to replace these goods.



TOYS
Toys from home are discouraged. This helps the chil dren to identify with the
differing relationships to home life and school lif e.

TELEVISION, VIDEO AND COMPUTER GAMES

Teachers cannot emphasise strongly enough that tele vision, video and computer
games are damaging to children (especially young ch ildren) and inhibit the
healthy development of concentration, imagination a nd general work habits.
Television before school should be especially avoid ed if not discouraged
altogether.

RECOMMENDED READING

Strangers in Our Homes: TV and Our Children’s Minds
Susan R. Johnson, M.D., 1999. Internet

“un-TV” guide: How and why to discover the joysfafmily life without television.
P.J.Long and Gerette Buglion. Internet

Behind the Screen: The effects of “screen timethengrowing child
Mariane Judd. Orana magazine 2001

Is television violence emulated?
David Dinkins. Internet

Learning to log off;
Deborah Cameron. 4/5/01 The Sydney Morning Her@@il2 INSIGHT; Quarterly on CD-ROM

Children’s Television Viewing And Obesity And Aggson.

Norman Swan interviewing Dr Tom Robinson

The Health Report. Radio National 4/6/01. Internet

Reff: Robinson et al. Effects of Reducing Childefelevision and Video Game Use on Aggressive Biebav
Archives of Pediatrics and Adolescent Medicine 2Q85:17-23

Television: The Cyclops that eats Books

Orthodox America

Larry Woiwode. “Freedom, Responsibility, and the ékioan Literary Tradition”: The Truth About TV
Reprinted lecture. Imprimus, Hillsdale College (Mg Journal) February 1992

Look what they've done to my brain! How info oveatbis changing our minds.
The runaway brain. Wendy Tuohy. Sunday Life. Jayp2&r, 2002

50 or so Reasons Not to Let Your Child Indulge iW.TWatching
Chris Tyrer. copies available from the school @ffic

Endangered Minds.
Jane M. Healy. Touchstone Books. New York, New York
ISBN 0-671-67349-1



GENERAL : Queries can be brought to the Educational Coordina tor for clarification.

Parent/Teacher meetings are held at least twice a 'y ear for each class. At these
meetings class curriculum matters are discussed and parents participate in the
artistic activities that the children are involved in. Individual interviews are
arranged during Term 2 or 3, Teachers are open to m ake home visits where
desired. Reports are provided for primary students at the end of Term 2 and 4.

Family and friends are welcome to attend school fes tivals. We ask that no filming and or
photography is used (except where prior permission is granted where deemed appropriate).
Ceremonies are an experience for the children they are not a performance.

Parents/Carers wishing to show visitors around the  school are welcome to do so, please contact
the Office for a suitable time.

Visitors to the school are required to sign “in and  out” at the office.

Parents/Carers — extended family and friends are we Icome to take part in “Open Main
Lesson” (Classroom observation) please contact the office to make a booking.

Parents/Carers are invited to join one of the many and varied Parent Committee’s; this is a
wonderful opportunity to meet other parents and nur  ture the school community.

Parents/Carers are often involved in various classr oom assistance activities; offering support to
the class and Teacher. This is a wonderful opportun ity to share in a child’s learning experience.
The class Teacher will identify support areas and w ork in conjunction with the Class
Representative to coordinate a Help Roster for thos e who enjoying assisting.

Parents/Carers who have a child enrolled in the sch ool are eligible to become members of The
Blue Mountains Steiner School Limited. Membership i s required to vote at the Annual General
Meeting held in Term One each year. To stand for el ection to Council (the Board of Directors) it
is recommended that parents be a member of the scho ol community for at least 3 years.

All staff working with children at our school must agree to have a “Working with Children Police
Check” prior to employment. All volunteers must sig n a “Prohibited Employment Declaration”
by law.

Copies of the following policies can be obtained fr om the office.
Assessment Strategies Grievance Procedure for Students
Accident Policy Clothing Policy
Administration of Prescribed Medicines Policy Confidentiality Policy
Anti-Racism Policy Enrolment Policy and Procedure
Behaviour Management Policy OH & S Policy
Child Protection Policy Fire Drill Procedures
Child Attendance Policy Gifted and Talented Policy
Food Policy Sun Protection Policy
Grievance Procedure for Parents Violent or Aggressive Behaviour Policy
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What, really, are the results of Waldorf (Rudolf Steiner) education? One may feel
that the brochures make Waldorf look excellent, and that the goal of “Education
Towards Freedom” is very sound. One may be impressed by the enthusiasm and
commitment of teachers in a Steiner school, and admire both the academic and
artistic work of the students. But it is good to hear from people outside the Waldorf
movement, who have worked together with — or in some other way have had
experience of — Waldorf graduates and who have an objective professional basis
for judging whether this form of education really accomplishes its goals.

The following three short articles, coming from California, New York and Europe
respectively, offer just this kind of professional and objective evaluation.

The Waldorf Grade School
James Shipman
History Department, Marin Academy
San Rafael, California

(Explanatory Note: The Marin Waldorf School ends at Eighth Grade. A number of
its graduates have gone onto the Marin Academy — not a Waldorf school — for their
secondary education).

What | like about the Waldorf School is, quite simply, its graduates. As a high
school teacher at Marin Academy, | have seen a number of the students who come
from your programme, and | can say that in all cases they have been remarkable,
bright, energetic and involved.

One of my duties is to teach World Civilisations to incoming 9" graders, so | tend to
be one of the first people who encounter a Waldorf graduate. My course is not like
the standard History of Western Civilisation course, but rather requires the student
to investigate the deeper aspets of the world’s cultures. For example, we are not so
much interested in the chronology of Chinese emperors and the dynasties to which
they belonged; instead we want to explore and understand the principles of Taoism
and Confucianism and how these underlying philosophies helped to shape the
Chinese culture. We aren’t so much interested in memorizing names and dates as
we are in understanding what motivates people, and why they make the choices
they do.

| find the Marin Waldorf graduates to be entirely willing to undertake this sort of
investigation. They are eager to learn. They do not complain when | assign, for
example, a passage from the Bhagavad Gita and then ask them what they think.
Indeed, that is what | find most remarkable about Waldorf kids: they have been
taught



taught to think; thinking is an “okay” activéignfto engage in. | think they intrinsicalyamddhe
difference between thinking about an issue hnohemeoeizing “the right answer” for the test.

Waldorf students are not simply bookworms, Howaeenone could find Waldorf kids completely in
volved in the theatre, the arts, music andespaatsMharin Academy. What | see here is @n integr
tion of the faculties — mental, emotional, phgsgmftitual — which, when coupled with dmegsvert

of personality, unite to form unique indivMasats.Waldorf students to me are interesting people
They can converse intelligently on almost arbetssuse they have been taught to examine. They
can be enormously sympathetic to almost angbhdiegaluse they have been taught to tolerate.
They can gracefully

dance or score a goal because they have bedn taogat They can circulate among the various
groups on campus and engage in a varietyies hetaitise they have been taught to harmonise.

We used to use the word “holistic” or “wholetpelsseribe the kind of person | have outhrged ab
Whatever the term used, it is apparent to hree Meatirt Waldorf School consciously turns out calm,
centred and confident students. For my pply, agl@eciate the school’s efforts, becausenbased
their work, | get to enjoy those students who Btarie Academy. It is with humility thab&tote
Waldorf students allow me and my colleaguesite ithiem.

The Waldorf Graduate:
A Personal Reflection
Dr W. Warren B. Eickelberg
Professor of Biology
Director, Premedical Curriculum
Adelphi University, Garden City, New York

(Explanatory Note: Most, though perhaps ribe atuafents referred to here as “Waldorf giraduate
had their high school years in a Steiner school.)

The 1986-7 academic year will mark my thipgdowftieaching at Adelphi University. Wjzem | be

no biologist knew what a gene was and now waurathgan. When | entered teaching, there were
but a dozen antibiotics, and now they numbehdudheds. Thirty-four years ago, many of the
biological subdisciplines did not even existlamd what we taught then would now be intheect.
minds of men and women have opened for us s¢wvweta then hands of men and women have
given us new technology, but the souls of memandemain the same, always searching for the
answers as to who we are, why we are here, and dgsany is.

As there have been changes in academic coméehhalay, so the typical undergraduate ssident ha
changed. 1 lived with and experienced thenfatedrorld War Il veteran. | remember eedilithe r

to active duty of many for the “peace actiogd.inl lsat through the “teach-ins” and the staikgris

of the Vietnam era. | lived through the reveatng of the miniskirt, the drabness of ttheedark



jean phase, the demands by the students tatlieivelaym curricula, the reorientation of learning
by professors and administrators, the estabb$tuieously immoral sex mores, the decline in
admissions standards, and the unique and posshayirty effect that the medium of television
has had on young people. Without any doultthmyepdscades have been marked by change,
change, and ever more change.

Throughout this dynamism of activity where erglugsder attack and standards of behaviour
were challenged, from time to time there woutddoe stabilizing influence in my classes: a
Waldorf School graduate. And they were ddfertr® bthers. Without exception they were, at
the same time, caring people, creative stutleiisais of identifiable values, and students who,
when they spoke, made a difference.

Let me share with the reader some of these $eathetsyou too might see the difference.
Almost without exception, every Waldorf Schadé gsadwed concern for the embalmed
animals we use for dissection in Comparativg. Ahat@s always asked if the animal dies
painlessly, and they further questioned as TthadWaldorf School graduates of the fifties, and
of today, still show a unique reverence faod lifegyaregard an experimental animal, whether
dead or alive, in a special way...not just aagdrerarepiece of equipment to use in a laboratory
exercise. Whereas most students are surpesethéogsant liver of a shark, it is always the
Waldorf School graduate who sees this massieedrgih oils as the result of a unique plan to
give an animal buoyancy.

When describing geologic time, | have often trole $hory of a man whose calculator could
record the number 9.9 %. 1MHe discovered that even the estimated nuatdersah the
universe or the volume of our known univergenmmllcubters could not begin to approach this
order of magnitude. It was a Waldorf studeninatemfarticle suggesting that the chances of
two human beings, other than identical twingebeiioglly alike would approach one out of
1x16279 and thus concluded that indeed each persogue and specially created individual.

We know the atoms in every cell of every hgragdbéund in the stars and the intergalactic
gases and that we all make up a Community.oABlateem science view the universe from its
creation to its predicted end, man may seewmmastligrspeaking, rather insignificant, but any
Waldorf School graduate will remind each dflas thatill the only astronomer.

Once, when | was discussing the decreasingjgeneiésof Blood type B from Siberia through
western Europe, it was a Waldorf student whthreltzet to the invasions by Genghis Khan and
Tamerlane. It has been said that historianglizsagoai as a stream through history, and the
stream is often filled with blood, loud sHmgisakdl discoveries. Somehow it is the Waldorf
School graduate who sees the stream, but adsocio¢he banks where there are people who
love, raise children, build homes, write pogtip, aod carve statues.

Waldorf School graduates see behind the fasfterthatust be repeated or explained on
examination. They are keenly interested inrtitesmaof the universe and microcosm of the
cell’s ultrastructure, but they know that ChBralsetyy and Physics can’t tell them much about
the nature of love. They see, in embryolagy devieloping a compound called prostaglandin
enhancing the mother’'s response to oxyticinlamotliatan begin, and they see this as a
reflection of a guided universe. | fee cettalh Waldorf School graduates believe in the
orderliness of our universe, and they believaahartind can discern this order and appreciate
its beauty.



Research On Waldorf
School Graduates
Exerpts from an Article in
Der Spiegel, December 14, 1981
(Translation by Renate Field)

(Explanatory Note: “Der Spiegel” is a Germamevesrkhgazine, somewhat analogous to our
“Time” or “Newsweek”.)

Waldorf Schools, generally reputed to produdel “beals” weakened for the tasks of real life,
actually do quite the opposite, say resultsicyf wisth could even correct the evaluation of
Gesamtschuldtwelve-year schools which include both thaods phagaring for college and
others as well).

During the current school year, 32,000 studesitsgaeeucated outside the state school system
in 72 Free Waldorf Schools — according to tbgipaldeoncepts of the anthroposophist Rudolf
Steiner. They attend a school which, accahdirgnis of their founder, aspires to transmit not
only knowledge and ability but also conterfbhéifpfaihd a perspective on life’s purpases. Th
school day does not follow the 45 minute bigatiofiettibles, but runs according to the rhythm
of “blocks” and during the first eight yeargtronghartistic emphasis. Their career is not
accompanied, year after year, by reports, mapksnaithns, but is free of selection and
pressures of grading — a tempting perspectivedui@ many parents hardly a realistic one or
an adequate preparation for the battle ofdifeewis now being shaken by a scientifi€ study o
“The Educational Background of Former Waldus” Stuithe first empirical research of the
Waldorf movement.

Three independent scientist, paid by the BotmebepérEducation, interviewed 1,460 former
Waldorf students born in the years of 1946 aaddl®dihe to a prevailing positive result in
favour of the Waldorf Schools. Their studemtshienetl, so the examiners have discovered,
“an educational plateau well above average.”

The results appear to be formulated conservabivélys just this achievement of the Waldorf
schools that holds surprises for the educaimnaigd@rs. Twenty-two percent of the students
polled passed tiditurat their own Waldorf school — even back inrghE§éaand 1967,
almost three times more than in the state delovetsier, 40 percent of those polled, who had
“never attended any other school than a Watddiffi®ch grade 1 through 13, passed the
Abitur.

These statistics appear even more significahewbeaditions under which the exams are taken
are considered — for instance the fact thaittindoes not lie within the interest of Rudolf
Steiner's pedagogy” as stated by Stefan Leldemd@uober of the Association of Waldorf
Schools.

Practically speaking, this means that the sttiedenight according to Waldorf guidelines during
their 12 years at school and are not speciatgdpi@pthe diploma examination. Only in the
voluntary ¥3year is the curriculum oriented toward thenesqsiicé the state schools and the
Abitur On top of this, the exam itself was “an eltog&tmiliakbiturgiven under strictest
conditions: all tests came from outside thetsehexém was monitored by a state team of
examiners.” Proponents of the conventionalystdmainuch be irritated by such results



because after all the Waldorf SchoGlesaatschu(see definition in the first paragraph) of the
purest type. Nevertheless it is now proverershgsdB/ier, who headed the research team, that
“among the students who were taught for 12 yaan®meselective basis, an even higher
percentage are able to pasabiter” All this, says the educator, “the acadenaiceang\er
wanted to believe possible.”

The Waldorf students showed a preference foilonsdapthe educational and social fields (20
percent), in the medical (12 percent), andtistityéreguistic field (12 percent); legatramdatie
professions were “underrepresented”. The godmh@dsly took their incentives for professional
choice from the Waldorf values. Success, peestggetion and career potential, and income
played at best a subordinate role. As “persespdgially important” in
making their decision, the graduates named hhbbesr alwn inclinations and abilities,
independence and interest; then followed sadialisticl aspects.
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